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The Career Opportunities Program (COP) is directed to 
the educational needs of lov income families. The study of 
COP-trained aides describes the impact of the most effective teams of 
teachers and aides and social workers and aides on: the 
learning- teaching process; the delivery of school social work 
services; the pupils; communication between the school and parents; 
and the roles of teachers, school social workers, and' principals. 
Opinions regarding traitfing of COP aides and their working 
relationships to other school sta^ were also gathered. The study was 
confined to the elementary level and to participants who made the 
best use of aides (12 teachers, U social workers, ^ principals). The 
findings, based on interviews, are summari'zed for each of the above 
.gt^e^ of investigation. Participants' responses are reported in U5 
tables corresponding to each question asked in the interviews. Two 
predominant responses were observations oft (1) the positive impact 
of COP aides on the individualization on instruction and (2) the 
importance of COP aides as a resource ;to the professional staff. 
Implications related to the success of paraprofessionals, their 
effectiveness, and their training are discussed^ A copy of the 
pre-interview letter and the teacher interview instrument are 
appended. (Xuthor/BS) 
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L Historical Background of the Career 
Opportunities Program 

The Career Opportunities Program (COP) is directed to the 
educatran needs of low-jncome families. Its objectives are 
to improve the education of children from economically 
disadvantaged families and to imprwa employment op- 
portunities in education for low-Income adults by 
estabBshing a career lattice of teacher aide, social work 
aide, and other educational positions in the school district 
and by providing a work-study training program which can 
lead to certification. Since its beginning in 1969, COP has 
been based on the belief that the education of children 
from economically disadvantaged families can be improved 
by aides and teachers who come from economic and 
ethnic backgrounds similar to thos© of their students. 
Therefore. COP traineos meet low-income qualifications 
and are recruited from low-income areas of the school 
district. Recruitment of Viet Nam era veterans and persons 
from minority groups who are often* unemptoyed or un- 
deremployed is encouraged. 

Under the COP training model, participants are employed 
part-time as teacher aides in local school districts, while 
taking college courses to help them advance to more 
responsible, higher paying work. The program can lead to 
full professional certification. They reft^eive part-time aide 
salaries, tuition, books and supplies, and summer stipends. 

Snce 1970, two Career Opportunities Programs have 
been conducted in Minnesota in the Duluth and Min- 
neapolis school districts. Their final year of federal support 
is 1975. In the four years the programs have been in 
operation 281 persons have participated, 106 are curren- 
tly enrolled in the programs, and 52 have earned bac- 
calaureate degrees. 



n. Purposes and Procedures of the Study 

In the Spring of 1974, the Minnesota Department of 
Education in cooperation with the project directors of the 
Duluth and Minneapolis COP projects conducted^ a 
descriptive study of the utilization of COP-trained ai^Sj 
The study was conducted by the State Consuftaftt^trfider 
the State COP Technical Assistance Grant. 

The primary purpose of the study was to describe the im- 
pact of the most effective teams of teachers and aides and 
school social workers and aides on: 

— the roles of teachers, school social workers, 
and principals 

— the learning-teaching process in the classroom 

— the deRvery of school social work services 

— the pupils 

— communication between the school and par- 
ents. 

A secondary purpose was to gather opinbns from 
teachers, school social workers, and principals regarding 
the training of COP aides and the working relationships of 
COP aides to other staff in the school. In order to make a 
Imited sample as significant as possible, the study was 
9^„nfined to the elementary school level. 



To detemnine the impact of effectively utilized COP aWes 
rather than the varied impact of a random group of COP 
aides, the project directors selected participants who 
made best use of the aides. An interview was used to 
gather detailed descriptive information- from the par- 
ticipants. The project directors and the COP consultant 
designed and used interview instruments for 12 teachers, 
four school social workers, and four principals from eight 
schools in DuJuth and Minneapolis Interviews were con- 
ducted on-site by the consultant. 

To ensure unifonnity in the interviews, a letter describing 
the purpose and procedures of the study was sent to each 
participant prior to the interview, and the appropriate in- 
strument was used. (See Appendix A for the introductory 
letter and Appendix B for the interview instrument,) Each 
interview lasted about IVt hours. Questions were open- 
ed and no attempt was made to suggest answers. Par- 
ticipants* responses were recorded in writing and fre- 
quently were read back to the participants to ensure ac- 
curacy of meaning. 



m. Report of the Findings 



The data gathered in the interviews and reported here may 
be of particular Interest to members of boards of education 
and other persons in decision-making positions as well as 
to anyone who is responsibte for using teacher aides: COP 
project directors: other supervisory personnel who recruit 
assign, train and/or evaluate aides; staff development per- 
sonnel; teachers; school social workers; and principals. 
Since the value of the study lies in the detailed, specific, 
and concrete nature of responses made by the teachers, 
school social workers, and principals who participated in 
the interviews, every attempt was made to faithfully 
reproduce the language and tone of their responses. In 
cases where it was possible to classify responses into like 
categories, variations in expression have been retained. 
Where it was not possible to categorize, responses have 
been reported individual^- Participants' responses are 
reported in tables; for each question asked in the in- 
terviews there is a corresponding table. Each table reports 
all of the responses given to a single question and the 
number of times each particular response was made by 
teachers, principals, or school social workers. It should be 
noted that most questions elicited many responses from 
each person interviewed; therefore, the total number of 
responses to a single question may be greater than the 
number of persons interviewed. For example, a single 
question may have elicited 30 responses fram the. ^2 
teachers interviewed 

Teachers and principals were interviewed ragardTng their 
utilization of COP-trained classropm aides and their 
responses are reported^ in tabieis 1-26 School social 
workers were interviewed-Yegarding their utilization of 
social work aides aod their responses are reported in 
tables 27-45. 



/ 



2. The aide embtes th# tMohtr to corKluct mort . 
9marit-group Instruction, (tuble 3. p. 9.) 

a The COP cItMrDom aide Is viewed as a reeoume 
to teachem by both teachers und principals. TTie 
majority of teachers and prinapals said that aides 

- are a resource because they have dWerent 
viewpoints and sMIs to offer. Teachers and prtn*- 
cipais aareed th«|#iiijMes' observations and p#r- 
ceptipne^^^ten BWhTO^ their own» are par- 

ttiajlarly^iwlptir^^^^ 

ohMdren^s pfPiiress. (table i> p^; table tO; 
table 6jg, 1 0J ^ ^ 

4. A melortty of prindp*te antf teactroni aQreed that 
the COP classroom aiders life experiences and 
communtty knowledge are a resource to te«:h«rs 
in dealing with economically disadvantaged 
children, (table 8, p. 12.) All principals said ttmt 
COP aides are reeoUrces to the principeJ In 
deling with economically cfeadvantaged children, 
(table 15. p. 15.) 

5. A majority of toachem arid principals agreed that 
COP classroom aides have posrttve effects on 
classroom atmosphere. All principals said that the 
specific effects are dependent upon the per- 
sonaMty 6f the aide and upon the interaction bet- 
ween th4 aide and the teacher. Specific positive 

^ effects mentioned by teachers and/or prtncipihi 
were that the classroom atmosphere is more In- 
dividuaJteed and personateed. more relaxed and 
informal, nwe responsive to children's needa. and 
busier with a greater variety of activities, (tabte 1 0, 
p. 1 2.) School social workers unar limously agreed 

/ that classroom atmosphere is more relaxed and 
more positive because of the services offered 
by COP social work aides, (table 35. p. 27.) 

6. A m^^ority of teachers and principals agreed timt 
COP classnxwn aides have positive effects on 
classroom management and discipline. Specific 
effects mentioned by teachers and /or principals 
were: general supervision and orgs^ization of the 
environment are easier with an aide; there are 
fewer discipline problems; discipline crises can be 
prevented or haruJIed more effectiveiy; and the 
aide is a positive reinforcer of the teacher's 
management style and of children's acceptable 
behavior (table 10. p. 12; table 11. p. 13; table 
12. p. 13.) School social woricers said that CC^ 
social work aides help teachers to prevent 
discipline crisM in the classroom and help 
children develop their own behavior controls, 
(table 35. p. 27; table 36. p. 27.) All principals 
agreed that buiWIng management and supervision 
are improved by COP aides, (table >1 3. p. 14; 
table 17. p. 15.) 

7. All principals and most teachers agreed that COP 
classroom aides help to expand the curriculum 
and provide a greater yariety of activities, (table 
12. p. 13.) 



IV. Summiuy of the Data 

Because of the open-ended nature of the interview 
questions and the small number of persons interviewed no 
attempt has been made to draw conclusions based on 
statistical anaiysis of the data. However, it is possible to 
highlght the responses given nf>ost frequentfy. responses 
given by a majority of participants, patterns or clusters of 
respo nse s, or the absence ofany patterns 

Oveahedowing aB ot the rjaspoiises rbpocted Jn the study 
are two which are predominant and pen/asive Teachers, 
school social workers, and principals spontaneously and 
repeatedly volunteered observations of: 

— the positive impact of COP aides upon the in- 
dividualization of instruction 
the importance of COP aides as a^esource to the 
professional staff. 

These two Impacts ef COP aides appear again and again in 
the following summary of the data which is organized un- 
der headings corresponding to the original purposes of the 
study. Followingf each conclusion is a reference in paren- 
thesis to the table or tables in which supporting data may 
be found 



A. Changes in the Rolis ol Teechers, School Social 
Workers, and Principals 

1 . When asked how the teacher's role has changed 
as a result of having a COP aide in the classroom, 
teachers and principals unanimously agreed that 
the aide enables .the teacher to IndtviduaHze in- 
struction to a greater extent and to provide more 
individual attention to more children. A majority of 
teachers also said that the aide enables them to 
conduct more smal^group instruction. It is clear 
that these teachers believe they function more ef- 
fectively when they have aidfes. Teachers also in- 
dicated that their roles were expanded to include 
supervision of other adutts. (table 3. p. 9.) 

2. When asked how COP aides make their jobs more 
difficult, a majority of teachers, school social* 
woriters. and principals agreed that their roles 
were expanded to include management respon- 
sibilities for aides requiring additk)nal time, (table 
2. p. 9; table 3. p. 9; table 14. p. 14; table 29. 
P25.) — , 

3. A majority of teachcrrs, school social workers, and 
principals said that COP aides make their job 
easier by relieving them of non-prof essional duties 
or by sharing these"dirtles. (table 1 . p. 8; tabte 1 3. 
p. 1 4: table 27. p. 24; table 28. p. 24.) 

4. Although all social workers said that ther roles 
changed as a result of having COP social work 
aides, there was a great variety of responses as to 
exactfy how their rotes were changed, (tabte 27. 
p. 24.) 

B Impact on the Learning-Teaching Process in the 
Classroom 

1 . The aide enabtes the teacher to individualize in- 
struction to a greater extent and to provide more 
individual attention tp more children, (tabte 1. 
p. 8; tabte 3. p. 9; tabfe.a, p. 11; tabte 10. p. 12; 
tabte 1 8, p. 1 6; tabte 20, p. 1 6; tabte 39, p. 28.) 



C. Impad on t^ie Delivery of Social Work Services 

1 . A maiorlty of sch<x)l soc^l workers said that 
because they have ipOP social work aides, social 
work servtees am m^e eff ictent and effective and 
1 G more children we sdved. (tabte 31 , p. 26.) 



2 M schcxri social workers agreed that COP social 
work akies have poeith/e effects upon the amount 
and qualty of contact social workers have with 
children, (tiibte 32. p. 26y . 

3 A majority of school social workers said that COP 
social work aides' life experiences and community 
knowledge are a resource in deaftng wittt 
economlcaity disadvantaged children {tabJe "33:' 
p. 26.) 



tmpvct oil Puplis 
a% When asked j!»owX^aktos affect iodt^^ 
learning; most tc^^lChers, soc«J workers, and prin- 
cipals tidked about ttie increased uidividual at* 
tentton provWed by akJes, Three teachers and two 
principals said that cWkhren leann more because of 
the services of aides, (table 18. p 16. table 37. 
.p 28 ) 

2 AH principals and a majohty of teachers agreed 
that COP classroom aides have positive effects 
upon children's attitudes toward school A majority 
of school social workers said that COP social 

1 work aMes have posltKfe effects upon chiWren^s 
attitudes toward school, (table 19. p, 16: t^te 38 

3 With the ex^eptk>n of one teacher, teachers aid 
principals agreed that children's setf-concepts are 
improved due to the inc^-eased individual attentton 
and help provided by COF classroom aictos. {table 
2r. p. 16.) A majority of school social workers 
said that the individual and personal contact 
provided by COP social work aides improves 
children's self -concepts (table 39. p 28 } 

E Impwct On Comrnunlcatioti Between the School 
and Parents 

1 . All principals and a majohty of teachers agreed 
that COP classroom akles have positive effects 
upon communication between the school and 
parents. Both teachers and principals indicated 
t^^at aides serve as effective Isaison between 
parents and the school When asked what 
negative effects the aides have upon com- 
tnunication. a majority of teachers and harf of the 
principals said that they had observed no negative 
effects Please see table 21. page 1 7 for specific 
negative effects. 
2 School social workers agreed unanimously that 
COP social work aides are effective in liaison 
among the school, parents, and community agen- 
cms and that the aides have no perceived 
negative effects upon communication between 

the school and parents, (table 40. p 29 ) 
* 

F The Jnilnfng of COP Aides 

1 . there was a variety of responses as to which 
competencies and what kinds of training COP 
classroom aides should have. When asked about 
competerK:ies. principaJs unanimously agreed that 
COP atdes shoukJ have a positive feeling toward 
children. Of the ?2 competencies mentioned by 
teachers. 19 are personal attributes (the aide 
should Jce chifclnsn. be ambitious, be responsible) 
and ffrree competencies are skills, (basic skills, 
tudio-vlsual. and clerical) Therefore* it appears 
O that teachens consider personal attributes much 

EMC 



more inport|«it than specffic skille. Because of the 
variety of nasponses rt Is recommended that the 
reader consutt table 22 on page 1 8. 
2 When asked what k^ds of trainino COP 
classroom aWes shouW have, a mejortty of 
teachers said that aklw ^ouW be familiar with the 
bulWing and classrooms m order to know the ob- 
jectives, ttte programs, md the use of mi^cHials. 
There was a variety of responses from prtnclpale 

^ fts tot»>a^< ^ <> ^ ^^ ^ a^O ^Q P^ * ^ ^ ^^ s h o u M ^we.- 

~ ~" {table 23, P*^ii)4 ^ " " . ^ 

i There wm more aqireenrtent amonp schgoLsocirt 
workers concerning most important com- 
petencies and training for COP social work iides^ 
School socW workers unananously agreed that 
aides ShouW be concerned about people* shouJd 
demonstrate sWSs in establishing positive relatiorv 
ships, and sho«W be responsible, (tafcte 41. 
P 30 ) 

4 A majority of school social workers sakJ that aides 
ShouW 'lave tratntng in human behavior or human 
relations. {tBltM 42. p. 31 .) 

5 A majority of teachers and afi school social 
\ workers aflreed that coHifla training improved the 

akje's self-concept or contributed to the akle*s 
personal fuififtn^t. H«» of the principals aflreed 
that college training Improved the aiders seH- 
concept and half saW mat It had no specifk: affect 
upon the'iBdde's personal devek>pment (table 24. 
p. 1 9; table 43, p 31.) 

6 When asked if COP-spbnaored coWege training 
had any effect upon the aide's eff bctiveness in the 
ciassroom. a ma|ortty of the^ prindpala satd that 
coBegairainlng had no effect and less than half of 
the teachers agreed to any $pectfic effect which 
college training had upon me'akJe's effecttvenesi 
tn the classroom. There wai no agreement among 
school social workers as to how college training 
affected the social w>tk akie*s effective'^ass on 
the }ob (table 25. p. 20; table 44. p 31 ) 



G Working Relationships of COP Aides to Other 
Staff In the Schocrt^ - 

1 Teachers a^d principals unanimously agreed that 
COP classroom aides are consklered part of the 
instructional steff and school social workers 
unanimously said that COP social wort^ aWes are 
considered part of ttie pupil personnel staff, (table 
26.P 21:tabte 45, p32.) 

2 A majority of princ^p«te aarid school social workers 
indicated that CO^ ardes are included hi staff 
me6teigS.*Ho^fcweM only haff of the teachens saki 
that the aides are included in the staff meetings. 
Some tem^hers pointed out t^«t staff jneetings 
are held at a time when aides are not in the buikJ- 
ing or when akJes are attending coltege classes, 
and that akJes wouU not be reimbursed for tt>elr 
time if they dW attend, (tiribte 26. p 21 ; table 45. 
P 32.) 

3. Teachers* s<ihool social workers, and prindpaia 
unanffnously Wd that COP aides are incbded m 
I 1 staff social fUrictiohS. {table 26. p 21; table 45. 



V. Impilciitioiii of the Study t 

Panprofetttotuili^ Success Depends 
Upon Te«ciieiii 
Omnging Their Roles 

f*f o(«cr Oiftcfor Cm^m Oop<ytun»hes P»ogr«m 
MmrMpokt iy|Mtfi#tom 

Th# Qv^hemnino response on tfie oafl Q}_lfiflCters^ ^ 

s oo i rt workofc. a r» d finnctpoto <n -#^* s stu d y pfo i essi n o 
positive impact pemprofessionats mai^e upon me in 
dK^idiiiStiiBon of insfiTuction and therr mnpoftance as 
resource to the professional school staff greatly supports 
tt^e contriixitk>n of paraprofessonals m education 

Howevsr, or^e must Keep «n mmd tt>at It^se involved in mis 
study vmre cfx>sen because Ihey are successful super 
vtsors of peraprofessk>nate i behe\<e mat mey are sue- 
cssirful because mey r^ave ^xpanded tfieir role as 
teadiers to inciude bemg a sude^visor, a tramer. a^d an 
^valuator of another adult m the classroom The 
reoognitton of mis fact appears several ttmw <n me study 
In order to achieve more individuaf instruction, me teat he? 
must plan with me paraprofessio til drect ttie activities ot 
a pamprofessional. provide tnyr^ng to conduct these ac 
ttvities. arvd give me necessary ( vaiuative feedback to help 
tt>e peraprofessionai became e fective The teacher must 
develop the kind of team reteiionship that aWows and\?o 
courages the kind of communication necessary to utti»ze 
ttve community resource services of a pafaprofess»ona» 

This indeed, is a new roie for a teacher 

Those invotved m thts study successfully achieved m<s 
new role and tr>eir responses «n me study show that they 
were functioning m a new role The significance iS that the 
impact Of the paraprofessionai is directly dependent upon 
me teacher s abibty to function m this expanded role The 
paraprofessionais tiad great impact t)ecause me teachers 
in this study were skillful supervisors mey were Sue 
- cessful in a new and extended teacher f oie 

Recognutmg mis fact, school systems which utilize 
paraprofessiortals should give hign prionty to providing 
traming for teachers m me proper utilization of 
paraprofesawnals Optimum impact oi paraprofessionais is 
more dependent upon teachers becoming good super 
vi^s then upon any trammg that can be g»ven to 
paraprofessionais 

Anomer s«gnifk:ant outcome of me study was the strong 
response to me tmp<xtance of paraprofessionais as 
resource to professional staff Reference to me vanous 
ways a paraprofessionai serves as a Maison beh^reen 
parents and the school ttve resource mey provided 
teachers In presenting different viewpoints, and me m 
sights they give teachers as^ to how chiMren s home and 
community environment affect the^ performance and 
behavior in school point up the valuable communication 
finctk)n of paraprofessionais wtK) bve m me commumiy in 
order to get maximum input, schools must take care to hire 
parai>rofessk>nals who Ive in me community and who can 
provMe a different cultural vte^o^nt 

RiNHX)naes to the ttmnw\Q of COP classroom aides were 
E ^ surprising ^ 2 



The fact mat these successful supervisors of 
paraprofessionais cortsider personal atintxites much more 
important than specific skills is s«gfvficant it tels educators 
that mey shOuW riof be too concerned about educational 
level when mey hire paraprofessionats, but rather, that 
they like children and have a desrre to work with itrem It is 
also significant that all teactiers. principals, and social 
workers m mis Study considered paraprofessior^ts part of 
me staff ^ - 

It a<)p€?ar 5ld The^afirte slu^ TeB 'sct^wT sy sfeiris IF>ar 
parj^ixifessipriste do have an impact o^Leducs^g^ 
ttiey shouW be hted from the community, be oi me same 
cultural background as me students, that pnor education is 
not an inrportant factor and that teachers shoukt l>e 
provided trammg in me proper utihjtation of 
paraprofessionais 



VI. Implications of the Study: 

Institutioniatziition It Not Enotigh 



P'Ofeci 0»'<Ktr>r Care*^ Opp*i«t»^'i »5 P» j y«n^ 

8dsed upon the rev^ev^ of me find*ngs presented m me 
previous section me toBowmg are identified to be tt\e 
most Significant results concerning the perceived ef- 
fectiveness oi the role of me teacher aides 

^ Teachers tunction diHerently when mey have aides 

2 Trammg ot aides ditters »rom trammg needed to be a 
teact>er 

3 increased mdividuai attention <s g»ven !o students 

When teactws vw)rk with aides m the classroom they fun 
ct»on difierently. trammg differs for each rgle resultmg m tn 
creased mdividuaiized instruction to students 

Given a desired set of obiectives such as a change m 
teachmg techniques, mtroducton of new cumcuk^ or 
classroom management nrK>drficat»on. ^e» introduction of 
another adult mto the classroom may grve me impetus 
needed to reach the desmiKJ change level An aide may be 
assigned to a teacher for a one or two year period to effect 
me desired change and then rotated to anomer teacher 
Over a pernxi of time, mis may result m many teachers 
receivmg assistance and many changes brought into the 
classroom 

The study implies the need to tram the teacher m the 
management of ar>other adult s time and a different kmd of 
trammg for the teacher aides themselves 

The study further seems to mdcate that We experiences, 
dependability, enthusiasm, mitiative. and me ^lity to 
establish workihg retettonahips are the most important 
characteristics for consideratKXv in hirmg aides On the K* 
trammg may be ttie most vakiable way of mcreasmg an 
aide s effectiveness These general charactenstics seem 
to t>e given more weight m terms of me assessment of me 
aide than tt^ formal trammg or background, provided by a 
colege or university 



The cenlrai teaiufe of the COP ? model for the uammy ot 
educahonal personnel is »ts grounding in th^e^rperjence o* 
me pubnc school The Key feature ot the modet »s to? 
pan^cjpar.ts at one and the same time to be a student »n 
the coHege and a worker m the puhiic schools A potential 
danger is that the shiH away from reliance upor* ar^ 
academic ctessroom focus may degenerate mto un\e mow 
than an on-the job trair^mo program now tacking m theory 
as earner designs lacked in practice There also Si^^s to 
be a tendency tor the aide's rote to be described jp terms 
of the atmosphere of the classroom |he attitudefe ot the 
chikt^en, and other such affective areas^ rather ttySn m»nqs 
anJesdo / 

A task analysis may be the n-ixt logical step m b deta«ie<i 
study ot the aide s effectiveness The Duluth Public 
Schools conducted a study on role development, trammo 
and institufionahzation of aide personnel The Program 
Development • document resulted m the hecessary com 
pletion ot the mmtmum \ob compefencies. slate certified 
human relations course and district mservice chikj devel 
opmen? courses 

A measure of teacher aide actevity related to student ac 
compikshment was no? achieved due to the sack of 
specitcify in the descnption of teacher aide tasks and the 
tack of an accounting function lor identifyr.g the specific 
Students with whonri the aides work It is necessary to m 
corporate task analysis oi the vanous teacher a»de tunc 
tions and m analysis of the Vnkage belween the functions 
oi the l^r^r aide the function ot the teache*' and the ex 
peered benefits for stud^-n^s 

thf> Career Opportunities Program a plan designed to 
ac? as an agent of chanqe The reaJ Significance of the 
changes brought about by this program through a new 
group of educationat employees «s only beginning to be e « 
D^^red The Ouiuth EduCafionai Asststani Pfogram iS con 



^^stlfut»onal^^at^on is not enough 

Clarification of the lationaie for the utilization of auxiliary 
school personnel, not as a temporary expedient, but m tar- 
ms of the long range goals of education is needed New 
dimensions m education call tor the utilization of school 
personnel of various socio-economic backgrounds and at 
various levels of training workfrig together as tearns to 
meet the needs m changing communities A real probtem 
for educational planners is not to devise rerr>edial "help 
them to be like us" programs but to broaden the 
educational institution so that it can adequately ac- 
commodate and respond to studen:s from a variety of 
Cultural backgrounds and Me styles 

Change is the order of the day 

Present conditions o* increasing costs. accountdWtty. 
higher selection and trammg standards for professkxuite 
resulting m demand for more pay. delivery of mor© t^r* 
vtces within budget restrictjons, and federal state /beat 
hiring cntena are placing extreme pressures on the pre- 
sent pr6gr^ Future studies need to deal with ques- 
tions such as how many aides would be appr<)priate 
to ^ gtven student population, are more aides needed 
given the typ^ of population that is being sen/ed such as 
special education, inner city, vocational educatk>n. are 
there tasks an aide shoukJ not be domg because it is more 
appropriately a task of a teacher^ 

Questions on a broader bcsis that need to be considered 
deal wtfh Jeg»siation. licensing and or certificatjpn of 
auxihary personnel compelSrtCy based !f<vntng programs, 
and retraining of pubhc School pe-son#ieiV> me use of in- 
structional auxjitary personnel 

n seems apparent tnm me hmv ^^3S cors^e for school 
systems to get together to deveJoo -^ direction for the in 
temai pb structure ^on ref^?^***'0 -nstrucnonai Staff 



" Stab>e ■v^^^pJr^-.^^^r^- '^^v iji'l^tx ; ^r^u..?^- t'.f^^H-^^-. sir 

v 

3 SelectiO'^ enters wn^ct> slr*^s^<ippa?<-ns 
!han ore ^ -^OuS ?k>iI»«K3 Hn.d <■> « ■ ■^^^ ^ - v 

tra«ntr>g after employ^w^? 
^, c^iree^ LatK^* prov^dit^^ seiiii*nnui^ :)osi??o'«s k^^^'h^^'} 
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Program Oevelopmenl. £ducat*oA:>i 
Assistant Progr^ 1973 1974 prepared by 

Supplemenlary Training Consultant Kay ^ ,^ 

Brace . OuKjth Public Schools * * > 
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VII, Findings From interviews of 
Teachers and Principals 

TweK-e teachers and four prsnapals were interviewed 
regarding their utilization of COP-trained aides Their 
responses are reported m tables for each question asked 
there »s a corresponding table in cases where teachers 
,jnd principals were asked the same question, their re 
sponsco are reported m separate columns withm the iame 
table tor purposes ot comparison The tables are organ- 
ced into subsections according to the original purposes of 
the study 

A Impcict ot COP QCissroom A-des Upon the Role 
r4 the Tectchei and the Classroom Learning- 
Teaching Process 

B Unt^act ot COP Ciassfoons Aides Upon the Role 
of The PfsnrjOai 

C ^^is^oac? ot COP Classroom Aides Upon Pupils 

V- SEBpjL? Ot COP CiasSMjom Aides Upon Com 
,jtsoH Bet-A^een th*^ School and Parents 

E ^t- T^ .jutio.a ot COP C^assf oon^ Aides 

P 'Oiie WorK*n.y Reidtionsb«ps ot COP Classroom 
Aiijv'- *' 0?^^ef S'J^O'jii S^S^ 



A« Impact of COP Oassroom Aides Upon 
the Role of the Teacher and the Qassroom Leammg-Teaching Process 



TABLE 1 — WAYS IN WHICH COP AIDES MAKE TEACHERS' JOBS EASIER 
Tmachers were asked: How does your COP aide make your Job easier? 

What are the assets of having an aide? 



Ho. of rMpons«s in 
•ach category gWan 
by tMchars 

(Nr=12) 



12 



10 



6 
4 



3 

2 

2 



CATEGORIES OF RESPONSES 



Individual instruction is affected posilively in various ways. 

—Children receive more individual attention 
—The teacher and aide share individual instruction 
—Having an aide makes it easier to individualize instruction 



The teacher is relieved of Some non-instructional duties or the teacher and aide share non* 
instructional duties such as 

—producing learning matenals 
—correcting tests and papers 
—duplicating 



The aide is a resource to the teacher in various ways 

The aide 

—provides new insights 
—presents different viewpoints 
—uses different methods 
—possesses different skills 



Small group instruction is affected tn that the teacher and aide share small group instruction or small 
groups are easier to manage 



The aide is important as an adult colleague for the teacher 



Classroom management is improved or made easier 

The aide is a responsible person who can take over some activities and does not need to be directed 
at all times 



The ade can supervise the classroom when the teacher rieeds to leave the room to supea'ise other 
staff or to conduct parent teacner conferences 



r 



The aide reinforces teacher judgement about pupils 



The teacher has more time for planning and preparation 



The quality of instruction is improved and more flexibility is possible because both members of the 
teacher and aide team are capable of instructing 



The teacher becomes less tired throughout the day and. therefore, is probably more effective 
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TABLE 2 - V^YS IN WHICH COP AIDES MAKE TEACHERS' JOBS MORE DIFFICULT 
T9»ch9n Wf •skmd: Howdoms your COPaide make your job rnore difficult? 
What arm tha probtams of having an aide? 



No. of rospoHMS in 
Mch catogory givon 
by to«ch#rs 

(N3:12) 


CATEGORIES OF RESPONSES 


9 


A significant amount of time is required for management responsibilities in relation to the aide 
Responsibilities mentioned: 

—planning for and with the aide 
—training the aide 
— supervising the aide. 


3 


The teacher feels responsible for the professional growth of the aide. 




The aiHo rir>fi<5 not make the teacher's job mere difficult 


2 


The aide's Incompetence can interfere directly with the teacher's instruction. 


2 


The aide's work must be scheduled around college class requirements. When the aide is absent for 
college classes, there is no substitute. 


1 


Sharing a desk and personal space is a minor problem. _ 


1 


A teacher occasionally may want to be alone with the children 



TABLE 3 - WAYS IN WHICH THE TEACHER'S ROLE CHANGES AS A 
V RESULT OF HAVING A COP AIDE 

Teachers ware asked: How has your role as a teacher changed as a result of having a COP aide in 
classroom? 

Principals were asked: How does the role of the teacher change as a result of having a COP aide ii 
classroom? 



No. of rospontes in Mch 

category given by: 
teachers principals 
(N=12) (N=:4) 


CATEGORIES OF RESPONSES 


12 


4 


The aide enables the teacher to individualize instruction to a greater extent and to provide more 
individual attention to more children 


7 


2 


The teacher's rote is expanded to incSide responsibility for an adult. Various responsibilities were 
mentioned: 

—planning with the aide and for the aide's function | 
in the classroom \ } 
—the evaluation of the aide 

— the professional growth of the aide ^ 


7 


none 


The aide enables the teacher to conduct more small-group instruction | 


3 


none 


The teacher is more effective with the help of an aide 


2 


none 


The teacher is relieved of some non-instmctional dpties. ^ 


1 


1 


Because of the training the aide has received, the teacher and aide have a more professional re- 
lationship and become colleagues and team memt)ers. / 


1 


none 


The teacher grows professionally because he/bhe has more opportunities to experiment with me- 
thods, activities, and materials 



A O 
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TABLE 4 - WAYS IN WHICH COP AIDES AFFECT TEACHERS' CLASSROOM PLANNING 
Temchers warm asked: How does your COP aide affect your role as a classroom teacher in planning? 
Principals were asked: How does the COP aide affect the role of the classroom teacher in planning? 



No. of rt jpofiMS in Mch 

cattgory Q'^W^ by: 
toachors principals 
(N«12) (NM) 


CATEGORIES OF RESPONSES 

*' 


6 


none 


The teacher has primary responsibility for total class planning; however, the aide can take partial re- 
sponsibility for and cah be helpful in planning for individual children. 


6 


3 


The teacher and aide plan together as a team combining their different skills and observations of the 
children ; the aide is a resource to the teacher in planning. 


2 


1 


The teacher needs to plan for the aide's function in the classroom. 


2 


none 


The aide provides the teacher with more time to plan. 


1 


none 


With an aide, it is possible to plan to accomplish more in basic skills. 



TABLE 5 — WAYS IN WHICH COP AIDES AFFECT TEACHERS' CLASSROOM INSTRUCTION 
Teachers were asked: How does your COP aide affect your rol^as a classroom teacher in instruction? 
Principals were asked: How does the COP aide affect the role of the classroom teacher in instruction? 



No. of rasponaos in aach 

catagory givon by: 
taachers principals 
(N=12) (N=4) 


CATEGORIES OF RESPONSES 


6 


1 


Instruction Is more indivfdualized because the teacher has more time to instruct individuals and be- 
cause the aide is capable of instructing individuals. 


4 


1 


Having an aide rr^akes it possible to conduct more small-group instruction. 


2 


1 


Having an aide increases the amount of instruction and makes it possible to provide more reinforce- 
ment or enrichment. 


2 


none 


The teacher has primary responsibility for total class instruction. 




2 


Two principals gave no response. 



TABLE 6 - WAYS IN WHICH COP AIDES AFFECT TEACHERS' EVALUATION OF 

CHILDREN'S PROGRESS 

Teachers were asked: How does your COP aide affect your role as a classroom teacher in evaluating pupils' 
progress? 

Principals were asked: Ho w does the COP aide a ffect the role o f the classroom teacher in evaluating pupils ' 
progress? 



No. of rasponaas in aach 

catagory givan by: 
taachars principals 
(Nr=12) (N=4) 


CATEGORIES OF RESPONSES 


1 1 


3 


The evaluation of children's progress is improved because it includes the observations and percep- 
tions of two adults; the aide is a resource to the teacher. * 


4 


none 


Evaluation of children's performance is more frequent and continuous 


2 


none 


The teacher has primary responsibility for total class evaluation; however, the aide is helpful in evalu- 
ating individual children 


1 


none 


The aide does not affect the role of the classroom teacher In evaluating. 


\ 


1 


One principal gave no response 
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TABLE 7 - TIME SPENT IN TEACHER-AIDE PLANNING AND EVALUATION 
fmachers wenasked: How often do yOu and your COPaldaplan andavaluata togathar? 

How much tima do you and your afda apand in planning and avaiuatmg? 



No. of rtsponsM in * 
•ach category giv«n 
by taach*rs 

(N=12) 


CATEGORIES OF RESPONSES 


7 


The teacher and aide plan and evaluate daily on an ongoing basis and schedule rormai sessions 
once a week. 


3 


The teacher and aide pJan and evaluate daily on an ongoing basis. 


1 


The teacher and aide plan and evaluate daily on an ongoing basis and schedule formal sessions 
twice a week. 


1 


The teacher and aide plan and evaluate daily on an ongoing basis, schedule formal sessions once 
Q vA/ckou anri moot nncet a mnnth for lono-ranoe DianninQ 






No. of r«sponsat in 
08cn caivyory yivvn 
by t»achars 


RasponMS Indicating How Much Tima Par Waak Taacnars apa Aiaat bpano logainar in nan 

ning and Evaluating. 


4 


30 minutes per week. 

^ . 2 1 ■ — ■ ■ ■ ■ — '~ 


— ^ — . ■ \ ' 

1 — V- 


One hour ptr week. 


2 


Two hours per week. 


2 


Three hours per week. 


1 


Four hours per week. 


2 

^ ... ^-W- " — 


The teacher was unable to estimate the amount of time because the teacher and aide planned 
andevaluated continuously according to need. * 

i ■ — (J 



TABLE 8 - WAYS IN WHICH COP AIDES AFFECT THE AMOUNT OF CONTACT TEACHERS HAVE 
WITH CHILDREN AND THE RELATIONSHIPS TEACHERS HAVE WITH CHILDREN 

Teacliers were aslced: How does your COP aide affect tfte amount of contact you ftave witfi pupils and tfte 

relationsftip you ftave witti tfte pupils? 
Principals were asked: How does tfte COP aide affect tfte amount of contact teacfters ftave wittt pupils and tfte 

relationsftips teacfters ftave wittt pupils?^ 
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No. of responses in aach 

category given by: 
teachers principals 

(N = 12) (N=4) 


CATEGORIES OF RESPONSES 


12 


4 


Having an aide increases the teacher's individual contact with children in various ways: 

—The teacher has more time to work with individual cbildren. 

—The teacher is able to spend a longer period of time with each individual. 

—Children have to wait less to get individual attention. 


5 


2 


Because teachers have more contact with children individually or in small groups, relationships be- 
tween teachers and children are closer or more personalized. 


4 


2 


Having an aide increases teacher/student contact in general 


6 


none 


Having an aide allows the teacher to conduct more small-group instruction. 


. 4 


none 


Having an aide gives the teacher more opportunities to be an observer of children and gives the 
teacher access to another person's perceptions of children 


\pne 


2 


Because there are two adults in the classroom, children have an opportunity to estabiisn a suc- 
cessful relationship with more than one adult 


1 


none 


The teacher feels better able to meet children's needs because" of increased individual 
contact 



1 1 



TABLE 9 - COP AIDES' COMMUNITY KNOWLEDGE AS A RESOURCE TO TEACHERS IN 
DEALING WITH ECONOMICALLY DISADVANTAGED CHILDREN 
Tmmchmrs were msked: Hmve Vour COP aide's life experiences end communitY knowledge been a resource to you 

in deeling with economiceily disedventeged children? 
Principels were msked: Are the COP side's life experiences end communitY knowledge a resource to teachers in 

dealing with economiceily disadvantaged children? 



No. of rMponsM in Mch 

catt^ory giY»n by: 
tMchors pdncipait 

(N«12) (N«4) 


■" 1 

CATEGORIES OF RESPONSES 


8 


3 


The aide is a resource to the teacher because he/she can give the teacher insights as to how cNld- 
ren's home and dommunity environment affect their perfomnance and behavior in school. 


5 


2 


Because the aiders background and experiences are similar to the children's he/she can be more 
understanding of dind helpful to the children than the teacher. 


3 


none 


The aide's life experiences and community knowledge are not a resource to the teacher. 


2 


1 


The aide helps th^ teacher to become more empathetic and compassionate to econohiically 
disadvantaged children. 


1 


none 


The aide is a model for children and parents because of his/her setf-improvement. 


none 


1 


The aide is particularly helpful in assisting new teachers to adjust to the school situation ' ^ 

1 . _ . . ^ . — ^ J 



TABLE 10 ~ WAYS IN WHICH COP AIDES AFFECT THE CLASSROOM 
LEARNING-TEACHING ATMOSPHERE 
Teachers were asked: How does your COP aide affect the ieaming-teeching atmosphere in the classroom? 
F^ncipals were asked: How does the COP aide affect the learning-teaching atmosphere in the clasmroom? 



No. of mponsot In Mch 

category givon by: 
tMCh«rs pr{ncip«ls 
(N=12) (N=4) 


CATEGORIES OF RESPONSES 


4 


4 


The learning-teaching atmosphere is more individualized and/or more personalized 


6 


1 


The learning-teaching atmosphere is more relaxed and informal. 


4 


2 


The learning-teaching atmosphere is more responsive because the teacher and aide can respond 
more appropriately and quickly to children*s needs. 


4 


none 


The learning-teaching atmosphere is busier because more activities and a greater variety of ac- 
tivities can be conducted 


none 


3 


To some extent, the effect of the aide upon the learnlni^ teaching atmosphere Is dependent upon the 
personality of the individual aide or the interaction betwi^en the aide and teacher 


2 


none . 


Classroom management is improved \ 


1 


none 


Because the teacher and aide work as a team, the learniVig-teaching ftmosphere is very consistent: 
children feel secure in this consistency \ 
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TABLE 1 1 " WAYS IN WHICH COP AIDES AFFECT CLASSROOM MANAGEMENT 

AND DISCIPLINE 

Twmch»n wn ashmd: How doms your COP aide affect yoOr classroom martagament and discipline ? 
Priribipttis wan askad: How doms the COP aide affect classroom management and disciplme? 



No. of rMporiMS in oach 

ortofiorygivonby: 
looehors principals 
(N8l2) (N=4) 


CATEGORIES Of RESPONSES 


h 

A 
D 


o 


Manaoement in the sense of general supervision and organization of the environment is easier 
with an aide. 


5 


4 


There are fewer discipline problems for various reasons; 

— ChiWren are less frustrated. 

-—Children receive more individual help. 

—Children receive help more frequently and more immediately. 

— Chikken have more opportunities tor activity and movement. |^ 
—There is less dysfunctional time between activities. " ^ 


6 


none 


Discipline crises can be jJrevented or handled more effectively for various reasons: 

—The aide observes instructional problafris which may leatj to behavior problems. 
Tho aiHp who wnrk«5 consistentiv wth the same children knows individual behavior panems 

and how to cope with them. , . ^ *^ a ««^«rrw.r,*. ir, 
—The classroom aide and teacher can simultaneously snare mstruciion ana managenwru. ui 
struction can continue while a crisis is being prevented or handled. 


6 


none 


The aide is a positive reinforcer of: 
—the teacher's management style and standards 

— chiklren's acceptable behavior. ^.^i ^?^r ^ 


1 


none 


When an aide does not reinforce the teacher's standart3^%((fe teacher needs to 
spend more time on management and discipline: 


1 


none 


Classroom management and discipline are not affected by the aide. 


none 


1 


The aide helps to complement the teacher's discipline style If the teacher's discipline style is 
-weak'', the aide helps make discipline firmer or tf the teacher is too firm, the aide helps to soften 
the discipline style. 



TABLE 12 - WAYS IN WHICH COP AIDES AFFECT CLASSROOM CURRICULUM 
T&0ch0r9 werm mskmd: How does your COP aide affect the curriculum in your classroom ? 
Principals were asfted: How does the COP aide affect the curriculum? 



No. of reepdntes in eaeh 

eategoryijKrenby: 
teachors principals 

(N=12) (N=4) 


CATEGORIES OF RESPONSES 


9 


4 


The curriculum is expanded and a greater variety of activities is possible for various reasons 

—Supervision is better. 
—Field trips are easier to take. 

—The aide offers new areas of content because of his/her special abilities. , 


3 


2 


The curriculum is more individualized. 


3 


none 


The aide has little affect on the overall cumculum. 


2 


none 


The aide makes it possible to conduct more driJl s^d enrichment. 


none 


2 


The cumculum is more relevant and realistic to the needs of economically disadvantaged 
ChiWren. 


1 


none 


It is more possible for the teacher to experiment with curriculum. 



20 



B. • Impact of COP Qassrooni Aides Upon the Role of the Pjri|idpal 



TABLE 1 3- WAYS IN WHICH COP AIDES MAKE PRINCIPALS' JOBS EASIER 

Principals ware asked: How does the COP aide make your Job easier? What are the assets of having COPa/dms 
in the building? 



No. of rtsponits in 
•ach category givtn 

by principals 
(N=4) 


CATEGORIES OF RESPONSES 


4 


Because aides provide additional, general supervision in the building as well as in classrooms, the 
principal has to devote less time to direct supervision or to resolving problems which arise from 
inadequate supervision. 


2 


The Instructional program Is more effective because of aides. 


1 


The principal Is more satisfied in his/her role because aides help make the instructtonal program 
more effective. 


' _j 


The COP aides are leadership models for other aides. 



TABLE 14— WAYS IN WHICH COP AIDES MAKE PRINCIPALS' JOBS MORE DIFFICULT 

Principals were asked: How does the COP aide make your Job more difficult? 

What are the problems of having COP aides in the building? 



No. of responses In 
each category 

tly principals 
(N=4) 


CATEGORIES OF RESPONSES 


4 


Having COP aides in the building increases the principal's administrative responsibilities and re- 
quires additional time. 

Following are some of the specific problems mentioned: 
—The incidence of personnel problems is increased. 

—The phncipal is responsible for the training, supervision, and evaluation of the aides 
—The principal has increased responsibilities in regard to payroll and civil service regulations 
for aides. 

—The college class schedules of COP aides cause scheduling problems. 
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TABLE 1 5 - COP AIDES' COMMUNITY KNOWLEDGE AS A RESOURCE TO PRINCIPALS 

IN DEALING WITH ECONOMICALLY DISADVANTAGED CHILDREN 

Princlpmla warm askmi: An thm COPmida's fffa •xpfhniHU and commun/ty knowhdgm « rmaourcm to you In 

dmtling whh »conomic»liy diamdvmntagad chiMrmn? ^ 



No. of rtsponsts in 
Mch category giv«n 
^ oy principals 
(N=4) 


0 

CATEGORIES OF RESPONSES 


4 


COP aides are a resource to the principal m various ways: 

—Aides from a minority group are helpful to the princippl in deeHnfl with minority students, 

—The principal can deal mor0 effectively wfth chikJran in school because the aide as a communi- 
ty member can provide infonnation about the children's home and conrrmunity environment, 

—The principal feels that it is ethical for hirli/her to discuss a child's family situation with a com- • 
munity memb#"who is also a professional involved with the school. 

-Aides help to bridge the gap between parents and staff on school committees. 



TABLE i 6 - WAYS IN WHICH COP AIDES AFFECT THE LEARNING-TEACHING 

ATMOSPHERE IN THE BUILDING 
Principals wara askad: How doas the COPaida affact tha laamlng-taaching atmosphara in tha building? 



No. of responses in 
each category given 
by principals 


CATEGORIES OF RESPONSES 


2 


Because aides are from the community the school staff has a closer identification with the com- 
munity, and it is possible for children to establish relationships immediately with adults rn the 
building. 


t 


When trained aides interact with chiWren in a positive and professional manner in the lunchroom, 
library, and hallways, the building atmosphere is more conducive to learning. 


, . ^ , 

1 


There is no effect which would no^ be generalized to ail aides. 



TABLE 1 7-WAYS IN WHICH COP AIDES AFFECT BUILDING MANAGEMENT AND DISCIPLINE 
Principals wara askad: How doas the COPaida affect building management and discipline? 



No. of responses in 
each category given 
by principals 


CATEGORIES OF RESPONSES 


3 


Building management and supervision are improved 


1 


COP training enables aides to be more capable in playground and lunchroom supervision. 
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C. Impact of COP OiiMroom Aides Upon PupUs 



T|(bLE 18-WAYS \U WHICH COP AIDES AFFECT INDIVIDU^AL PUPIL LEARNING 
Tmmchmrs wrm miktd: How does your COPmida mff»ct Individual pupil l—min0? 
Mne^mltiiitmr^makmd: How domathm COP midmaffmctindividumi pupil Imaming? 



Nq. of rMpcNiMS Mch 

category ghr^n by: 
tMch#rs principaJs 
(N»12) (N»4) 


CATEGORIES OF RESPONSES 


7 


2 


Instruction is more indMduafeed. 


3 


2 


Children learn more or progress further because they receive more individual attention 


2 


none 


Increased individual attention promotes learning. 


1 


none 


Leamtng is reinforced more frequently. 


1 


none 


Children have acQess to drfterent styles of communication and to different ways of explaining: there- 
fore, they have more ways of trying to grasp new ideas. 



TABLE 19- WAYS IN WHICH COP AIDES AFFECT PUPIL ATTITUDE 
TOWARD SCHOOL AND LEARNING 
Taaciiars warmaslcad: How doas your COPaidaaffactpuplis'attitudaa toward school and Nfaming? 
Principals wara askad: Ho w doas the COP alda affact pupils' atthudas toward school and learning? 



No. of responses in each 

category given by: 
teachers principals 
(N=12) {N=4) 


CATEGORIES OF RESPONSES 


10 


4 


Teachers and principals indicate that aides have a positive effect upon children's attitudes in 
various ways; 

—Children receive more personal attention from adults 

—Children feel more successful or less discouraged because they receive more individual help 
—Attendance is better. 

—Aides help children to value learning for themselves. 


2 


none 


The aide has little affect on children's attitudes toward school and teaming because kindergarten 
and primary-grade children are already eager and enthusiastic about school 



TABLE 20— WAYS IN WHICH CPP AIDES AFFECT PUPIL SELF-CONCEPT 
Tmmchmrs wmrm mskmd: How doms your COPaldm aff met pupil smif-concmpt? 
Ptincipmim wmrm mskmd: How doms thm COPaldm affmct pupil smif concmpt? 
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No. of responses in each 

category given by: 
teachers principals 
{N=:12) {N=4) 


CATEGORIES OP RESPONSES 


11 


4 


Teachers and principals indicate that children feel more positive about themselves because of 
the increased individual attention and help provided by aides. 

—Because children receive more personal and individual attention, they feel more cared for 
and more positive about themselves. 

—Because children are more successful ias learners, due to the increased individual help pro- 
vided by aides, they feel more positive about themselves 


> 1 


none 


No response. 
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> D. Impact of COP QjiwiooinAidMl^Niii 

CommiDikiitioii Between the School lund Pwents 



TABLE 21-WAYS IW WHICH COP AIDES AFFECT COMMUNICATION 
BETWEEN THE SCHOOL AND PARENTS 

tmvktwmraakmd mbout rntga^ afhtcW if thm fumttktn wmt anawmd 
fMgmt/vwfy, efr* intmrvi»¥tmr mtktKl about ftoB/tiv* tffmett.) 



No. of rtopoMM In mch 

iMohors iirincifMls 
(NX12) (N»4) 


CATEGORIES OF POSmVE RESPONSES 


9 


4 


The aide servee as a iiaieon between parents end the school in various ways; 

—Because tt>e tide » a commyr^ity wmber and a member of the school ataff. he/she some- 
times cominunicates more effectiveiy with parints than teachers communicate 

—The aide interprets classroom and school activities to parents and corrects parents' mis- 
information about school. 

—The akje reinforces school poRcies with parents. 

—The aid© is helpful in encouraging parents to visit school and to respond to quests from 
the school for information . 

—The aide is pertlcuterly effective in working with parents in PTA and tn helping parents to 
make educationaHy related decisions. 

—The aide is a Katson between the school and community organizations 

—The aide serves as a reference point for the principal in checking out parents' responses to 
new policies. 


1 


none 


The aide is an exampie to other community rwmt>efs: the aide ervcourages others to pursue an edu- 
cation for themselves. 








CATEGORIES Of -NEGATIVE RESf^ONSES 


1 


none 


When the aide's grammar is non-standard, he/she is a bad model for the cNidren. 


none 


1 


The.kjnger the aide works in the tjuiWing. the mdre the aide ie perceived as a school person 
rather than as a community person; the aide toses s^me of his/tver ability to communfcate effectively 
with parents. 


none 


1 


The principal may have to deal with envy among community members concemaig the opportunities 
the aide has had. 

, . . : — ^ ' ■ ' — • -■ -g- 












CATEGORIES f»FbTHER RESIK>NSES 


8 


2 


When asked what negative effects the COP akJe has upon communicalton between the school 
and parents, eight teachers and tvw3 principals resfxJnded that they had observed no negative 
effects. 


3 


none 


Three teachers said th^rt. they were not aware of any effects, poslttve or negative, whch the aWe 
had Upon communicatk>n between the school arrd parents. 




E. The Trainfaig of COP QnMrooiii Aicfes 



TABLE 22-MOST IMPORTANT COMPETENCIES FOR COP AIDES 
Tmchant and principals wem askad: What compatmncfaa do you conskhr meat Important for a COPakIa to 

hava? 



No. of mporiMs in Mch 

category gltmn by: 
tt«ch«rs pHncipilt 
(N«12) (N«4) 


CATCaOWSS Of RESPONSES 






The ade should have a positive feeUng for children This comijetency was expressed in various ways. 
The aide stToukJ 


5 


4 


—likephildrin 

—enjoy children 

— respeci crwiuren 

—have an interest in children 

—relate well with children 

— desire to work wfth children. 


5 


1 


The aide should be amtsitious or iDe wiling to work and team 






The aide &hotikl oossess t)ask^ skills 
Skills mentioned: 


5 


none 


—reading 

—writing 

—arithmetic 

■ — manuscnpt writing , \ 
— spefling. 


4 


npne 


The aide should be responsible or dependable 


3 


none 


The aide should have typing and clencal skills . _ . 


2 


1 


The aide shouW have the ability to comrnuntcale 


2 


none 


The aide should be able to operate audio-vtsual eQuiP"^«n! 


2 


none 


The aide should be flexible 






The foHowing 1 4 responses each were given once by mdjvtdual teachers The responses have not 
l>een placed in order ot importance 

The aide should 


1 


none 


—desire to work in a school function \ 

—conduct himsetf/herseff with dignity so that children respect him her 

rrave empainy lur siuudiio oiiu ieavmj*o 
—have initiative ^ 
— have the attnuuTes oi a leaaer 
—have a pleasstfit personalty 
—be wilNng to cooperate 
—be self-disciplined 

—be able to get along with parents, teachers and students 
—be able to work independently 

—be able to ask questions when he she does not understand 4 

—be able to respond quickly in a cnsis 

—be able to follow directions 

—be ad^te to handle children m a disciplinary way 


none 


1 


The aide should have a sense of humor 


none 


1 


The aide should have a serious and professional attitude toward the job 



TABLE 23--TRAININQ COP AB3E8 SHOULD HAVE 
T—cimsmnaprinelpmhwmm^Mkml: Whmt kinds of tmkiktg9H0uldm COPBh/rn hmm? 



CATEQORISS IIEtPOMHES 



t 



none 
1 
1 
1 

none 
none 



I- 



ir 



Know m0 ot)iect«ve«. be familiar wtm me programs, and Da trained m me use of materials of the 
buldtng itftd classroom to wMich me aide ts assigned 



Tramtfig m chHd psychology 



OnentatKXi to the responsOifcties ot the aide and tra^nmg in seacrfic sKitts lelsled to me func- 
tion of ttte aids 



Tramtftg which meets the tndiyiduat lelntfig and career needs of me aides 

A comtunation of fomfial coiage training and practioy on-the-lob Wining 



fione-JJTrammg *n classroom management and discHprfte 



i Loca^schoo^sponsored in service training 



The sane kind of professional tra«n*ig as teachers receive if me aide s ambition is to be a teacher 



2 
none 

none f Training m manuscnpt printing \ 
none 1 framing s causes of specific learning problems 



1 I Training m Isnguage and mam so tfiat a»de is able to handle any mstructionai situation m lan 
! guage and mam in tt^j^^mentary school 

I I rfairmg t(^^^ hersetf and the motivations fo^ personal behav*or 



TABLE 24~WAYS IN WHICH COP-SPONSORED COLLEGE TRAINING AFFECTED 

AIDES* PERSONAL DEVELOPMENT 
Tmmch9n and priftcipafs i*vere askmt: Hms thm COPspoMomd collage tmMng had an e^ecl uoon thm Mk/m 5 



\ No of responses in each 
I cateQdryghfenby: 
ti^Nstiers principals 



CATCaOBIES OF RESPONSES 



L. 



7 
4 

1 



J.. 



2 \ College train«ng improved the a»de s setf concept conmbuled to the aide s personal fiiWiJiment 

2 I College training had no specit*c effect upon me aide s personal development 

none ; Thea»det)ecameabettercommunicafOf asaresuHof coHegetfatnng 

fione I The atde toe* more ieadersn»p m me community as a resutt of couecje train*>g 
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TABtE WA YS IN WHICH COP SPONSORED COLLEGE TRAINING AFFECTED 
AIDES' EFFECTIVENESS IN THE CLASSROOM 

tMch^n and pttnctf^^ls w0w asked Has tha COP sponsored coflBga trammg had an effect upon the aide $ 

eftacUyaaass 0n$ha classroom > 



Ho Ot f t*pOrt*#* in Mch 



I Coik'^e .J m',-'<>r<-!cc 'r orit:>*t?tuat t*«pia»^^?'orv kyt on th** ioty OKprf^'V^u: 



Iff, 
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F. The Working Relationships of 
COP Classroom Aides t^^tHerSchool Staff 



TABie 26~THE WORKING RELATIONSHIPS OF COP CLASSROOM 
AIDES TO OTHER SCHOOL STAFF 

T0BCh0fS ^nd princifml^ w^re ^$k0d Arm COP sides considmred pert of the instructlonml stmff? 

Ho. of r«tpont#i in •ach | 

c»t#9ory ghtn by: \ CATEGOtnES OF RESPONSES 

(H«t2) {H«4) I _ 

1 V~ i 4 1 Yes COP aides are considered part of the mstructtonai start 



f0ach0rs and principals wara askad Am thay includadin staff maatings? ^ 

Ho. of rttponsot In wmcft ] 

c«t««onr flWon by: i } CATEGORIES OF RESPONSES 

tiMicNMrt prtncrp«tt| ' \ 

I ^ ^ 3 t Yes COP aides are >ncluded >n staH meetings 

I I — ^^^g^^^jij^^f^g^ 1^ ^^^^ xo staff meettngs. however the meetings are t?eld when aides 

\ I I are not m the t)u»Jd»ng because they are attending couege classes, and aides are not paid tor the 

I ^ S " time involved 

\ \"" " I No COP aides are not included mstatt meetings because 

J ^ ^ ^ \ COP a^desaretn cot Jege classes at the time 



I \ I Aides and teachers concerns are different 

J r t none | Sometimes COP aides are included in staff meetings a 



Tamcharsandpnncipais wara askad Are they mcludedin staff social functions? 



Ho. of mponsM in #«ch | 

Cit»ooryglv»nby: | CATEGORIES OF RESPONSES 

toach«rs prlnelpaf > ' 

iH^Xt) {N«4> j 

12 I 4 I Yp^v COP^'desare^ncKjdedsnsfatisoc*aifuncti(5hs j 
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VIL Findings From Interviews of 
School Social Workers 



Social work aides are assigned directly to a school 
social worker and assist in providing social work servk:es. 
Four school social workers were inten/iewed reoarding 
their utilization of COP-trained social work aWes, Their 
responses are repbrted In tables; for each question asked 
there is a corresponding table. The tables are organized 
into subsections accord»ig to the ortginal purposes of 
the study: 

A Impact of COP Social Work Aides Upon the Po»e of 
the School Social Worker ana the Delvery of Social 
Work Services 

B Impact of COP Social Work Aides Upon.the Role of 
the Teacher and the Learning-Teaching Process in 
the Classroom 

C Impact of COP Social Work Aides Upon Pupils 

D Impatct of COP Social Work Aides Upon Communis 
cations Between the School and Parents 

E The Training of COP Social Work Aides 

F The Working Relationships of COP Social Work 
Aides to the Pupil Personnel Staff 
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A. Impact of COP Social Work Aides Upon 
the Role of the School Social Worker and 
the Delivery of Social Work Services 



TABLE 27- WAYS IN WHICH THE SCHOOL SOCIAL WORKER'S ROLE CHANGES 
AS A RESULT OF HAVING A COP SOCIAL WORK AIDE 

Schooi social workars warm askmd: How has your rola as a school social workar changad as a rasult of having a 

COPaide? 



No. of rMponsts in Mch 
category givM by: 
scKool social workttrs 

(N=:4) 


CATEGORIES OF RESPONSES 


2 


By performing tasks which require less professional training, the akie releases the school social 
worker to concentrate on functions requiring more professional training. 

Professional functiun& mentioned: 

— diagnosing emotional and teaming problems 

—conferring with teachers concerning chikJren's emotional problems which are interfering with 

learning 
— conducting depth therapy 
—making referrals 

—acting as an advocate for children and parents. 


2 


The school social worker's function has been expanded to include responsibility for the supervision 
and professional growth of the aide. 


2 


Togethervthe school social worker and aide are able to serve more chiWren. Now, chiWren with less 
severe problems are served in addition to those with the most severe problems. 


2 


The aide is a resource to the school social worker in understanding community problems 



TABLE 28- WAYS IN WHICH COP SOCIAL WORK AIDES MAKE THE JOB 
OF THE SCHOOL SOCIAL WORKER EASIER 

School social workers wera asked: How does your COPaide make your Job easier? 

What are the assets of having an altfe? 



No. of r»spons«s in Mch 
category given by: 
school social workars 
(N=4) 


K 

CATEGORIES OF RESPONSES 


4 


The aide makes the job easier by sharing the functions and work load of the school social worker in 
various ways: 

—The aide and school social worker share the workload and responsibilities on a team basis. 

—The aide can take totaL responsibility for less difficult but time consummg tasks such as attend- 
ance or organization of parent visits to school, 

—The akSe can represent the school social worker in meetings or can handle immediate probtems 
when the school sociai worker is already occupied. 


2 


Because the aide is a community member, he/she can establish relationships with parents and open 
up situations so that the school social worker can function more effectively. 


1 


Because ttie aide is cs^abte of assuming responsibility for individual students, together the school 
social worker and aide can serve more chiWren individually. 
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TABLE 29- WAYS IN WHICH COP SOCIAL WORK AIDES MAKE THE JOB OF THE 
SCHOOL SOCIAL WORKER MORE DIFFICULT 

School social workers wer^ asked: How does youi^ COP aide make your Job more difficult? 

> • What are the problems of having an aide? 



n'w* w rw«|fvn*w« 111 WW It 

caltgory givnn by: 
school f ocial workers - 
(N=4) 


CATEGORIES OF RESPONSES 


4 


Th^chcx)! social workers responsibilities for an aide who is becoming a professional require much 
adcjitional time. School social workers mentioned responsibility for: 

—the professional growth of the aide 
— Supervision of the aide 
—evaluation of the aide. 


1 


When an aide is incompetent, it is difficult for the school social worker to have the aide removed or re- 
assigned. 


TABLE SO^TiME SPENT IN PLANNING BY THE SCHOOL SOCIAL WORKER AND AIDE 

School social workars wen askad: How often do you and your COP school Modal work aldaplan andavaluata 

togethar? How much tima do you and your alda spand In planning and 
evaluating? 


No. of r«spons«s in Mch 
category gly*n by: 
school social worksrs' 
(N=4) 


CATEGORIES OF RESPONSES 


1 


The school social worker and aide plan and evaluate daily on an ongoing basis for a total of 1 ' * hours 
a week. 


1 


The school social worker and aide plan and evaluate once a week for one to two hours 


1 


The school social worker and aide plan and evaluate: 
—once a week for one hour 

—once every two months for an evaluation of the aide's progress. 


1 


The school social worker and aide plan and evaluate: 
—daily on an ongoing basis 

—once every two weeks with the building supervisor for case evaluation 

—once every two weeks for 2% hours with the school social work coordinator 

—once a month for four hours of in-serviCe training conducted by the school social work coordinator. 



TABLE 31 — WAYS IN WHICH COP SOCIAL WORK AIDES AFFECT THE QUANTITY AND 

QUALITY OF PUPIL PERSONNEL SERVICES 
School social workmrs wan askad: How doas your COPaida affact tha quantity and quality of pupil parsonnal 

sarvicas pro vided to pupils ? 



Ho. of r^spofis^s in Mch 
category giv»n by: 
school social worksrs 

(N=:4) 


CATEGORIES OF RESPONSES 


3 


Pupil personnel services are more efficient and effective for various reasons; 

—Referrals are followed-up sooner. 
—Service is more individualized. 

—It Is^DOSSIble to foltow through to satisfactory solutions more often. 
, —The school social worker Is able to concentrate on the nvore difficult cases. 


3 


More children are served. 


2 


Pupil personnel services are less crisis oriented and are more preventive. 


1 


The school social worker and aide team are able to work on improving teacher-class relationships in 
general in addition to serving Individual children. 


1 


Because the aide is a community member, he/she gives depth to the pupil personnel services and is 
effective in helping parents to accept and Implement recommendations made by professionals. 



TABLE 32 - WAYS IN WHICH COP SOCIAL WORK AIDES AFFECT THE AMOUNT OF CONTACT 
SCHOOL SOCIAL WORKERS HAVE WITH CHILDREN AND THE RELATIONSHIPS THEY HAVE 

WITH CHILDREN 

School social workers wera askad: How doas your COPaida affact tha amount of contact you have with pupils. 

and the relationship you have with pupils ? 



No. of rssponsss in sach 
catanory givan by: 
school social workers 

(Nr:4) 


CATEGORIES OF RESPONSES 


1 


Contact with children is increased and more chikjren are served because the school social worker 
and aide working as a team can follow-up on more teacher referrals and can do more than merely 
deal with the worst behavior problems. 


1 


The school social worker who has an aide has more time to work with children's families, and there- 
fore, his/her relationships with these children are deeper and more positive 


1 


As a team the school social worker and aide can work with teachers to improve teacher-student or 
teacher-class relationships. 


1 


Because the aide is a community member, he/she can give the school social worker insights about 
children's needs ^ 



TABLE 33 - COP SOCIAL WORK AIDES' COMMUNITY KNOWLEDGE AS 
A RESOURCE TO SCHOOL SOCIAL WORKERS IN DEALING WITH 
ECONOMICALLY DISADVANTAGED CHILDREN 

School social workers were askad: Have tha COP school iocial work aide's life experiences and comrnunity 

0^ knowledge been a resource to you in dealing with economically disadvan- 
taged children? 



Ho. of rasponsM in tach 
cattgory givan by: 
school social workars 

(N=4) 
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CATEGORIES OF RESPONSES 



Because the social work aide is a community member and is from a tow-income background, he/she 
can identify more easily with economically disadvantaged chlWren than the school social worker and 
can give the school social worker insights about the children's life experiences 



One school social worker who Is a community member with a low-income background said that the 
social work aide did not make a unique contribution in this respect. 
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B. Impact of COP Social Work Aides Upon the Role of the Teacher and 
the Learning-Teaching Process in the Classroom 



TABLE 34 ~ WAYS IN WHICH THE TEACHER'S ROLE CHANGES AS A RESULT OF THE 
•ACTIVITIES OF THE COP SOCIAL WORK AIDE 
School social workers wera asked: How has tha role of the teacher changed as a result of the activities 

of the COP school social worit aide? 



No. of rMponsas in aach 
catoQory givon by: 
school social worksf s 

(N=4) 


CATEGORIES OF RESPONSES 


2 


Because social work aides can give teachers insights about chifdren's home envlronmentriiSchsrs 
are more effective v^rith children and have more reafistic expectations of children In school. 


1 


Instruction is more individualized and personalized because teachers have a better understanding of 
individual learning styles. 


1 


The role of the teacher does not change. 



TABLE 35 - WAYS IN WHICH COP SOCIAL WORK AIDES AFFECT THE LEARNING-TEACHINCl 

ATMOSPHERE IN CLASSROOMS 
School social workers were asked: How do the activities of the COP school social work aMe affect the 



learning-teaching atmosphere in clessrooms? 



No. of rtsponsss in each 
category given by: 
school social wor ksrs 

(N=:4) 


CATEGORIES OF RESPONSES 


4 


The classroom atmosphere is more relaxed and more positive for various reasons: 
—Crises are prevented. 

— Th^ social work aide can act as an advocate for the child v^ith the teacher v^hen the aiderhas in- 
formation the teacher does not have 

—The social work aide works outside of class with small groups of children on social-emotional 
behavior. 



TABLE 36 - WAYS IN WHICH COP SOCIAL WORK AIDES AFFECT MANAGEMENT AND 

DISCIPLINE IN CLASSROOMS 

School social workers wen asked: How do the acth/hies of the COP school social work aMe affect class- 
room management and discipline? 



No. of responses In sach 
category given by: 
school social workers 

(N«4) 


CATEGORIES OF RESPONSES 


3 


The sociai work aide can help the teacher to prevent a crisis in the clasfroom by: 
— giving the teacher insights about a chikj 

-coming into the classroom to counsel with a child before a crisis devek>ps. 


3 


The social work aide helps chlWren individually or in small groups to devetop their own behavior 
controls. • ' 


1 


The soclJ^vork aide oroanizes parent study groups to improve parents' relationships with their 
children and to help parents with behavior problems in the home. An improved parent-child relation- 
ship enables the chiW to bohave better at school. 
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C. Impiift of COP Sodiil WorBs4idM Upon Pnpili 



TABLE 37 - WAYS IN WHICH COP SOCIAL WORK AIDES AFFECT INDIVIDUAL 

PU^. LEARNING 

School socimlworkan wmrmnkod: Howdo thawctMtfuoftho COPMchoolMocMvmrkmidmaffmctlniHvUut^ 

pupM Imuning? 



No. of rmpomos in oach 
ealogory givon t>y: 
scKool social workors 
(N=4) 


CATEQOniES OF RESPONSES 


2 


The social worker aide provkies motivation and encouragement for {ndfytduel chHdren. 


2 


Because of the services provided by the soci^ work aide chiMren may tte in a better frame of mind to 
ieam or may be more free to (earn. 



TABLE 38 - WAYS IN WHICH COP SOCIAL WORK AIDES AFFECT PUPIL 
ATTITUDE TOWARD SCHOOL AND LEARNING 
School social workon worm askod: How do tha acthntioM oftho COP school social work aMa atfact pupMs' 

attltucfa* toward school and laaming? 



No. of responses in each 
category given by: 
school social workers 

<N=4) 


CATEGORIES OF RESPONSES " 


3 


Services provkled by social work aides make school a more pleasant place to be. help chiWren to feel 
more positive about school, or motivate children to want to Ieam. 


1 


One school social worker made no response to this questron. 



« TABLE 39 - WAYS IN WHICH COP SOCIAL WORK AIDES 

AFFECT PUPIL SELF-CONCEPT 

School social vmrkars wars askafi: How do thaacthrltkfs of tha COP school social work alda affactpupS 

salf-cortcapt? 



No. of responses in each 
category given by: 
school social workers 
<N=4) 


CATEGORIES OF RESPO^ES 


* 3 


The individual and personal contact whteh social work akies provide helps chlWren to value them- 
selves more. 


1 


One school social worker made no response to this question. 



« 
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D. Impact of COP SodMI Work Aidei Upon Comnltiniciitioii 
Between the School and Parents 



TABLE 40 - WAYS IN WHICH COP SOCIAL WORK AIDES AFFECT 
COMMUNICATION BETWEEN THE SCHOOL AND PARENTS 

SchoclsocimlwoHnK. ^rmmMkmeh VWimafhKtdiMn^our COP MchoaimutM work ak/mhmvm upon ttm 

Gommmiemtibnb9twmottUmMchoolam/p»f9na?(tfth0qumnhnw»s 
mntwmmd poMHhnar. iho Intorvfmw^makml about nogat/vo offoctB: if thm 
qumation wma mnawrod nagaUvrnfy, thm IntorvfawtH-fakadmbout poaithtm 
•ffmdsJ 



No. of roopontot In oaeh 

M^hMBNil Mci#l wofkors 
(N-4) 


CATEGORIES OF POSTTI VE RESPONSES 


4 

1 


The social work aidt is a Wson smong th« school, parents, and communtty agencies in various ways: 

—The socisrf work aide enables the school social worker to be more effective by helping to estabiah 
a relationship with parents in the commynlty and by helping to provide a good folbw-itp wth 
parents in reference to their children's school problsms. 

* 

—The social work akJe enables the classroom teacher to reli^ more effecttvely to parents. 

—The social work aWe Is effective in encouraging parent visits to school and partfclpatton In paiiant- 
teacher conferences. 

—The social work akje interprets the community to tt>e school staff. 

^The social work aide is effective hi interpreting community changes such as hoiming redevetop- 
ment and school recHstrictlng to parents. 

—The social work aWe ks effective in helping parents to avail themselves of community sen/ices . 
and agencies. 








CATIEQORfES OF OTHER RESPONSES 


4 


Four school social workers said that the COP social work aide hae no negative effect upon communi- 
cation between the school and parents. 



E. Hie Tmining of COP Sociid Woiik Aides 



TABLE 41 - MOST IMPORTANT COMPETfeNCIES FOR COP SOCIAL WORK AIDES 

Scimol socM workers wmrm Mked: What compmtmncims do you considmr most important for a COP school 

social work aUa to have? 



V 


No. of rosponsM in MCh 
cutogory ghron by: 
school social workors 

(N=4) 


CATEGORIES OF RESPONSES r 

^ . '— -f ■ — ' 






The social work aide should be concerned about people and should demcMistrate skill in establishing 
posinve reiaTionsnips. i nis compeiency w«» t^Apreostfu in voiiulu* wayo, ^ 




4 


The social work aide should have the ability to: 

—Identify with people ; 
—be emphathetic, supportive, and be abte to establish trust relatioiiships 
— demonatrfte sensitivity In re1atk)nships. 






The social work aide shoukJ be responsible. This competency was expressed in various ways. 


- 


4^ 


The social work aiue shouW: 


r 




—be able to foltow through 
—be reliable and dependable. 




2 


The social work aide should have self-confidence and a feeling of personal worth. 

■ f ■ — ~ 




2 


The social work aide should be discreet and should honor confidentiality. 

£ ^ . ' 






The following seven responses each were given once by individual school social workers. The re- 
sponses have not been placed in order of importance. 




The social work aide shouJd: 




1 


—be flexible 

—be able to meet strangers and feel cofmfortable in initiating contacts 
—be able to communicate 

—have the ability to be an advocate for a chiki with school staff 
—have a non-judgemental attitude toward people and their values 
—have a repertoire of approaches in dealing with people 
—have a deep interest in personal growth. 



TABLE 42 - TRAINING COP SOCIAL WORK AIDES SHOULD HAVE 
School social workmrs wmn askmd: What kinds of training should a COP school social work aida hava? 



Ho. of mponf vs in Mch 
category ghrafi by: 
school sociil workers 
(N=4) 


CATEGORIES OF RESPONSES 


3 


Training in human behavior ot human relations. 

^ J : — ^ — 


2 


1 raining in child developmer|t. 


2 


Training In communications skills. 


2 


Training in interviewing techniques. 


1 


Training in fields of the aide's Interest. 


1 


Practical fieW work which provides opportunities to apply academto training and to develop an In- 
dividual helping style. 


1 


Simultaneous college and on-the-job training; the COP program is weH designed. . 



TABLE 43 - WAYS IN WHICH COP-SPONSORED COLLEGE TRAINING AFFECTED 

SOCIAL WORK AIDES' PERSONAL DEVELOPMENT 

School social workars wara askad: Hasfha COP-sponsorad coHaga training had an affact upon tha aMas' 

parsortai davaiopmant? 



No. of responses in ssch 
category given ty: 
school sbciaf workers 
(N=4) 


, CATEGORIES OF RESPONSES 


4 


All four school sockil workers reported effects of college training whteh can be summarized as in- 
creased self-actuatization. 

—The social work aide teamed objectivity from the college experience; he/she became more realis- 
tic about himself/herself. 
—The social work aide gained personal security from the college experience. 
—The social work aide increased his/her self-awareness. 
—The social work aide developed his/her own interests. 



TABLE 44 - WAYS IN WHICH COP-SPONSORED COLLEGE TRAINING AFFECTED 

SOCIAL WORK AIDES' EFFECTIVENESS ON THE JOB 

School sociai workars wmra askad: Has tha COP-sponsorad coilaga training an affact upon tha aidas' 

affactivanass in tha posithn? 



No. of responses in each 
category given by: 
school social workers 
(N«4) 


CATEGORIES OF RESPONSES 


1 


College training in particular areas such as chlW development is used on-the-job and increases the so- 
cial work akle's effectiveness. 


1 


Coltege training enlarged the social work aide's professltKial canity and effectiveness 


1 


Coltege trainhg increased the social work aide's knowtedge of and capacity to empathize with other 
people, particularly minority cultures. 


1 


Coltege training had IftHe affect upon the aide's effectiveness in the position. 


1 


The sociai work aide learned objecfivity from the college experience. 



I F. ITic Working Relationf hipf of COP SodW Work Aidct to 

the Pupil Penonnel Stuff 

I 

I. • • '« ^ 



TABLE 45~THE WORKING RELATIONSHIPS OF COP SOCIAL WORK AIDES TO 

THE PUPIL PERSONNEL STAFF 
SchooiMoeMwofktfM vtmnt atkid: Arm COP at^ool social work akImiGontfdarmi part of thmpupK/MraoniM^ 

staff? 



No. 9i rMponsM in Mch 
r category fivm by: 
school social worfcsrs 

(N»4) 


CATEGOniES OF RE8PONliE8 


4 


Yes, COP socia! mydi aides are conskJored part of the pupn parsonnirt staff. 






SchociMOcMI workmn wmm askml: Arw thmy indudrndln fmpt pmnonnml Mtmff mmtbtg^? 


No. of rssponsssin soch 
estogory gtvon by: 
school social workors 
(N«4) 


• 

CATEGORIES OF RESPONSES 


3 


Yes, COP social work aides are included in pupil parsonnel stirff meettngs. 


1 


No, COP social work aides are not included in pupH personnel staff meetings, but they shouW ba 
included. 






School sockri \mrkmr9 wmm mskod: Arm thmy inc/udmd in pmrmtt confmrmicmM? 


No. of rtsponsss in oach 
catogory givan by: 
school social workars 
(N=4) 


CATEGORIES OF RESPONSES 


2 


Yes, COP social wortt aides are included in parent conferences when they have been mvo^md ^ 
the case. 


1 


Yes, COP social work aides are included in parent conferences. 


1 


Sometimes COP social work akies are included in parent conferences. 






Schoo/ MOCM workon wrm mMkmd: Arm thmy Inciudmd in mtmffsocimi functhnm? 


No. of rasponsas in aach 
caiagory givan by: 
school social workars 

{N=4) 


CATEGORIES OF RESPONSES 




Yfes, COP social work aides are included rn staff social functions. 
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Appendix A 



Lttttr SfA to Ptrtlclpiritt In th« 
Study Prior to th# Inttnritwi 



TO* Participants In the Study of the Effective 

UttJization of COP Aides 

FROM: Nancy Falk» 

EPDAOonst^ant 

SUBJECT: Procedures of the Study 

DATE: Febmaary 1 3» 1 974 



Thaik you for agreeing to pwlfcipate in the Career Op- 
portunities Profl^am study of the^ uttlizatfon of teadier 
aldee. TTm purpose of the shKly^ is to gaJher from teachers 
school 80<*J wortws. and principals, whd harve bew ef • 
f ective in wortdng with a)dM. sul)}ecttve bul^ also detalted 
and concnite Infomiation about the irffeclS of POP trained 
sddes mxxi the role of the\ teacher and the teamlnfl- 
teachmg process, upon the pi)j^te. and upon contmuntty- 
school reWlons. • \ 

From Its bej^ning In ^969, the COP program has been 
based on the belief that the educatibn of cWWfen from 
economfeally dicacfvanteged families dkb^ Impiwed by 
akies and teachers who come from econ>ptlc and emnic 
backgrounds similar to those of their sli^dents. COP 
trainees had to meet low-income quaBficattom} were 
recoifted from tow-Income areas of the schooT^Wc^ ^ 
work m schools with a high proportton of children mm tow- 
income famites. Another m€^or objective of COP w« to 
improve emptoynDent opiiortunrtles for tow-tncome aihMs 
by establishing a career tender In the school distrtet and - 
providing a work-study trs^ning program. 

The study is being conducted in the DuWh arid Min- 
neapote pubBc schools under the COP State Technical 
Asstetance Grant The Inten/iew fomnat has been designed 
with the advice of the Dukith and MInneapols COP project 
directors. Beverly Korby and Alan Sweet. In my positton as 
state COP consultant, I shall penK>nally Interview six 
teachers, tno achool social workers, and two prIndpaJs in 
each school district. I want to assure you that fn no way 
will you be Wentffled with your responses. 

The summarized results of the study will be publshed and 
dissenrinated to me persons interviewed, the two par- 
ttoipatkig school districts, the regtonal and nattonal COP of • 
ftees. me New Careers Training Laboratory, and COP ad- 
ministrators In omer states. 

This study is not Intended as an evaluatton of tm^nees or of 
their supervisom. We hope that the results wt» irfd the 
Dulum and Minneapolis schools In meir. various teacher 
aide programs and thai me results wtB be useful to me 
ftettondCOP. 

NFilme 
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tnttnifiHKit UMd in tetatvltiiring TmcNnit* 



COP Tendbcr Aide VmiMtitm Study 



A. Effscts of COf^ AWm Upon tN Rott of ttui 
Tmshor and Upon tho LiNinfiinf^TMC^nB ProcoM 

How has your rote as a tsttcher chenood as a resUtt 
of havfcHI A COP aide in your ^^)assniKxn?.or How 
would your rola m a toachtr^ohango if you ware no 
bngar able to have a COP akle in your claasroom? 

1. How does your COP aide mato your job easisf? 
What are the assets of having an aide? 

2. How does your COP aide make your job more dif' 
ffcuit? What are the pioblems of having an aide? 

3. How does your COP aide affect the amotmt of 
contact you have with pupHs. aid the relationship 
you have wtth the pupHs? 

4 How does your COP aide affect the learning- 
teaching atmosphere tn the classroom? 

> 

5 How does your COP aide affect your classroom 
management and disc^lne? 

6. How does your COP aide affect your role as* a 
classrQom teacher in pfenning, instructing, and 
evaluating pupils' progress? 

7. How does your COP sKie affect the \cumculum 
in your classroom? 

a EttaotsofCOPAMeeUfi^Papiis 

1 . How d^ your COP aide affect mdivKlual pupfl 
ieamint? 

2. How does your COP aide affect pupils* attitudes 
toward schoof and leamjng? 

3. How does your COP aide affect pupd self* 
concept? 



Effects of COP Aides Upon Commtintty«SdNoel 
ftefetkMiififps 

1 Whai effect does yC4ir COP aide have upon com- 
munkuitton t>et¥yeen the school and the panmts? 
(if me queatton is answered poMivetih^^ 
negative effects, tf the auesOort ia answered 
negattvely , aak about po^Atve effects. ) 

2 Have your COP aide's ife experiences and com- 
munity knowledge been a resource to you in 
dealing with economically disadvantaged 
chldren? 



0 Tratalrm^ COP iUdee 

1 What competencies do you conaider most^ im* 
portent for a COP aide^tchave? | 

2 What kinds of iMning should a COP aide have^ 

3 Has the CX>P*sponsored cdege tmming hed an 
effect upon (a.) the akto's perwnpi devetopment. 
(b ) the aide's effectiveness in the cimroorn? 



E SlalfRetalionsh^ 

1 (aj Are COP akJtes con^Kiemd pert of the in« 
structtonal ataft? (b ) Are mey included in staff 
meetings? (c ) Are COP aides included in staff 
socled functtons? How do you feel about each 

tissue? 

2 (a.) How often do you and ypur COP aide ptan and 
evaluate together? (b.) How much time do you and 
your aide apend in plam^g and evaluatinf^ to thie 
adeciuate? 



Iliiscettaneotis tntormatfon 

Woukt you ike to make some addWonal comments 
about the utibatton of COP aMae? 



*A akiikr imtrunwrrt with apprapHtte 6hangM in wording 
WW UMd to 4ittiMViiw princtpaiB and achooi toStl 
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